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The eurriculums of all Texas high schools have 
been expanded, and with this expansion the duties of all 
teachers have become more diversified. However, the snail 
high school is faced with many unique problems as a result 
of the greatly expanded curriculum. Foremost among these 
problems is that of providing a well-rounded academic pro­
gram for a small student body with a limited staff of 
teachers. The enrollment of the small high school of 
necessity limits the teaching staff, and as a result, 
teachers trained specifically in one area are often assign­
ed to teach subjects in a second or third area. This inves­
tigation will seek to determine the undergraduate prepara­
tion of the business teacher in the small high school and 
to analyse the relationship of his training to the eurric-
ular and extra-curricular duties to which the teacher is 
assigned• 
Purposes of the Study 
The purposes of this investigation ares 
1. To determine the duties, curricular and 
extra-curricular, of the business teacher in the small 
high schools of Texas. 
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2, To determine the relationship of these duties 
to the undergraduate college training of these teachers, 
3* To collect Information regarding the duties of 
the business teacher that might possibly provide help in 
the training of prospective business teachers for small 
high schools. 
Importance of the Study 
Many prospective business education teachers 
earn their degree with the idea of teaching only business 
subjects* If a position is secured in a small high school, 
business teachers may be called upon to teach subjects or 
to direct student activities for which their undergraduate 
training in business has left them totally unprepared. In 
order for a teacher to be properly trained, it is neces­
sary to acquire knowledge as to the duties which he might 
be assigned to perform. It then becomes necessary to 
acquire information regarding the curricular and extra­
curricular duties that teachers of business in small high 
schools are now performing, This investigation will seek 
to point out the duties that teachers of business in small 
high schools perform which have no direct relationship to 
the training received in business. 
Scope of the Study 
This study xdLll be limited to the curricular and 
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extra-curricular duties of the business teacher. Ho attempt 
will be made to enumerate the non-technical or minor duties 
that are common to all teachers. 
Definition of Terms 
1• Business teacher refers to those teachers whose 
undergraduate training had been specifically in the area 
of business education and who are presently employed in a 
small high school as teachers of business subjects. 
2. Small High School refers to those high schools 
which have fewer than 300 students in grades 9 through 12. 
3. The word "function" refers to those duties and 
activities of the business teacher as they relate to the 
total program of the small high school. 
h* Business Department refers to that department 
that offers any of the business subjects. 
5. Part-time B\jslaaafi £aafikSK refers to those 
teachers employed as high school business teachers who 
also teach so-called academic subjects. 
6® Full-time Business Teacher denotes those high 
school business teachers who are employed to teach busi­
ness exclusively. 
Procedure 
A questionnaire was formulated requesting 
1+ 
answers concerning the curricula!' and extra-curricular 
activities of business teachers employed in small high 
schools. After the questionnaire was revised several 
times to solicit information pertinent to the survey, the 
Public School Directory of the Research Division of Texas 
Education Agency was consulted for listings of those 
schools thought to have been within the limitations 
established for the study. 
After the list was complied, 100 questionnaires 
were mailed to the teachers in the designated schools 
throughout the State. Of the 100 questionnaires, 70 or 
70 per cent, were returned and included in this study. 
Limitations of the Study 
It was found, in many instances, that the 
principals were somewhat reluctant to give the question­
naires to the business teachers of their schools. This 
fact stems from many reasons t (1) many principals are not 
aware of the value of participating in such a study; (2) 
they may feel that their programs are inferior to other 
schools® programs\ and (3) they may also feel that infor­
mation given will be a reflection on them or their school. 
This limitation could have been avoided if the names of the 
business teachers had been known in advance. 
The failure to make the proper reply to some of 
5 
the questions contained, in the questionnaire was found to 
be a very definite limitation in this study also. 
Many times teachers are busy with their many 
duties and never take time to answer questionnaires. This 
is a problem with most questionnaires and inquiries of 
this nature 
CHART EH IX 
THE THEORETICAL AND HISTORICAL BASES OR BUSINESS 
EDUCATION IN SMALL HIGH SCHOOLS 
Much has been written concerning the situations 
that confront the business teacher in the small high school. 
The problems and duties of the business teacher in the 
small high school are numerous. However, it is possible 
to develop a sound educational program of practical 
experiences for the student. 
The essential difference between business educa­
tion in the small hi$i school and business education in 
the large city high school is one of aims.1 The large 
city high school prepares students for definite business 
occupations. The small high school does not pretend to 
do this| it offers business subjects that supplement other 
vocations or that are used for personal use. Thus, the 
city bookkeeper uses bookkeeping as his main vocational 
tool, whereas the farmer uses bookkeeping as an auxiliary 
tool—-it merely supplements the raising of crops. The 
city stenographer uses typewriting as an essential 
vocational tool, whereas the small town physician uses 
typewriting as an auxiliary tool in preparing his bills 
1R. G. Walters, T&£ BjKtoag Cu^jcptoE. 
Dallas» South-Western Publishing Company, 1951? P. 39« 
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and statements* The city insurance agent uses selling as 
his main tool, whereas the small town electrician who 
sells a wall switch uses selling as an auxiliary tool-
it merely supplements his work of installing and wiring* 
Since most small high schools employ only one 
business teacher, it is necessary to limit the number of 
business subjects that are offered* Care should be taken 
not to include subjects that are needed in large metro­
politan areas but that seldom function in small commu­
nities* 
According to Walters,2 the following is a list 
of business subjects to be included in the small high 
school curriculum» 
1• General Business, General business which is 
of great value and will be used by every farm­
er, every mechanic, every retailer, every 
professional man, and every housewife in the 
community* In fact, it is probably safe to say 
that no other high school subject, except 
English, will be used more often by a large 
proportion of the high school graduates than 
general business and the subject should, by 
all means, be taught* A full year may be de­
voted to it* 
Everyone in business for himself should keep 
records and should have an opportunity to study 
bookkeeping or record keeping. The increasing 
number of people who must pay income tax and 
make social security payments further increases 
the need for elementary bookkeeping or record 
2ISiA-
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keeping* One year will be sufficient to devote 
to the subject* 
3* Typewriting. Typewriting has many personal 
uses* Typewritiers are used in small stores 
and filling stations* in the offices of doc­
tors 5 dentistss and lawyers, in the studies of 
ministers, and in the shops of contracting 
mechanics. Moreover, typewriters are becoming 
quite common in the home. Consequently, type­
writing may well be offered in the small high 
school for at least two semesters, and, if at 
all possible, it should be offered for three 
or four semesters* 
k* Business Law. The farmer, the skilled mechanic 
in business for himself, the small store owner, 
the professional man, and the housewife, all 
make contracts* Consequently, a semester of 
business law will be very valuable* The cur­
riculum builder may find it of advantage to 
devote the first semester of the twelfth year 
to business law and the second semester to 
salesmanship. 
5* gmsmar, BeonoBics. Every man* woman, and 
child, in the small community is a consumer. 
Consequently, a course in consumer economics 
should, by all means, be offered. 
6* Hflaiasag, Arithmetic., Business arithmetic is 
used by all residents of a community and some 
people use it daily. Whether a course in. 
business arithmetic should be offered in the 
small high school depends upon how well the 
students have mastered arithmetic in the 
elementary grades* Some elementary schools 
stress arithmetics others neglect it. A 
course in business arithmetic may well be 
required of all students who are weak in the 
subject. Ordinarily one semester of business 
arithmetic will be sufficient. 
7» Spelling. Spelling, like business arithmetic* 
is used by everyone in the community and may 
well be required of all students who show a 
lack of mastery of the subject* However, 
spelling may be taught in connection with 
another subject such as English or general 
business* 
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Today the teacher must function as an integral 
part of the complex organisation through which the public 
schools are operated.-5 The challenge of teaching rests 
in the ability to spark the interest of the student and 
to ignite his desire to learn® Motivating students to 
apply themselves, inspiring them to seek knowledge, 
showing then how to study, and adjusting and adapting 
instruction to their level, still constitute the major 
responsibilities of the teacher. In selecting the best 
techniques of motivation, the teacher is often confronted 
k 
with one of the most perplexing problems of his profession. ' 
Teachers are entrusted with the responsibility 
to educate students, some of whom are able to learn more 
quickly than others, to grasp more deeply, and to retain 
information over a longer period of time than others. 
Sometimes the pattern is not always the same, and certainly 
not the same for every subject in the curriculum. A stu­
dent can simultaneously demonstrate special gifts, average 
talent, and less than average grasp of some of the 
challenges of education. 
3h©o M. Chamberlain and Leslie W. Kindred, The 
Tgsaoh&E. SSlL SckPQl OyKanimUW* Hew Yorks Prentice-Hall, 
Inc., 1950,, p. v. 
"'Leo V. Ryan, "Business Teachers Must Be 
Dedicated," T&£ BaffleQ, Sheqt, May, 1961, p. 388, 
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To educate a child Is to appeal to his 
sense of the noble, to foster his dignity and 
self-respect , and to appeal to his sense of 
honor« so that he will be a credit to himself, 
to his family, and to his country. To educate 
is to form his character, to develop in him 
characteristics of gentleness, amiableness, 
sincerity and kindness, combined with a firm, 
courageous and energetic control over himself. 
To educate a student, is to correct him in 
everything that is reprehensible. To educate 
is to develop in the student, a love of all 
that Is good and a rejection of all that is 
evil. 5 
Business teachers undertake a responsibility to 
teach many students how to make a living; therefore tho 
business teacher should possess a sense of mission, a 
devotion to students and a dedication to the teaching of 
business education. The teacher's obligations to students 
extend beyond that of teaching subject matter. 
In. a study made by Calvin Kennedyf8 it was found 
that that there are four (b) major duties which confront 
the business teacher in the small high school? Teaching 
several different business subjects; Heavy extracurricular 
load; barge amount of duplicating for other teachers; and 
Providing vocational guidance. 
aomAX tetoeaa subjects. 
Although many business teachers think It is a disadvantage 
to teach four or five different subjects each day, this may 
febid. 388. 
^Calvin Kennedy, "Business Teacher Problems in the 
Small High School," Balance aagfit, May, 1958» p. 396. 
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not necessarily be ecu Some teachers like to teach the 
same subject every hour of the day; however, many teachers 
say that they find this type of teaching load very monoto­
nous and unchallenging. After teaching the same lesson 
three or four hours during a school day, the teacher may 
dread teaching the same topic to a different class of 
students. It is recognized that the teacher in the small 
high school who must teach five different subjects will 
need to spend a considerable amount of time in preparing 
to teach these subjects. The extra study needed to pre­
pare for the teaching of these subjects, however, would 
tend to increase the teacher1 s knowledge of all the 
business subjects and to give him a better background for 
specializing in some particular phase of business education. 
Bven after considering all of the disadvantages of teaching 
a different business subject each hour, the business teach­
er who must teach something different each hour may find 
that the variety challenges him more than the routine of 
teaching the same subject all day. 
Heavy ^tocurrisute. laafl. ^ben the business 
teacher in a small high school is expected to sponsor a 
class, help publish the school newpaper, and help in the 
various other extracurricular activities, he wonders how 
he can be expected to perform his duty as a classroom 
teacher. In many small schools the responsibility for 
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these activities seems to be extremely heavy for the teach­
er; yet, a large amount of the responsibility can be shifted 
to the students, where much of it rightly belongs. 
L a u m h t  Q£ lupiicatiflg £o£ Q&LS£ ls&sk£££. 
This problem has been listed by many business teachers in 
small high schools as their most acute problem. However, 
with some planning, it could be listed as a training 
exercise rather than a problem. Many business educators 
have recommended that second-year typewriting in the small 
high school be taught as an office practice type course. 
Duplicating, letter typing, etc., for other teachers could 
be done as class projects. This type of work woul give 
the students practical training in office work, and at 
the same time, the teacher would be relieved of doing the 
work himself. At the beginning of the school year, a 
working agreement could be arranged with the other teach­
ers as to how soon they could expect their secretarial 
work to b© completed each time. The other teachers could 
be asked to keep in mind that their work is not being done 
by experts; it is being done by students who are learning. 
PKovidte vocational, guidance. Because of the 
nature of the small high school, the business teacher will 
probably know most of his students better than the large 
high school teacher will know his students. The business 
teacher in a small high school will, therefore, be in a 
1 3  
good position to offer vocational guidance. 
School activities, outside of regular class­
room instructions have been associated with formal educa­
tion from its very beginning* Students throughout history 
have apparently felt the urge as they do today for various 
social and recreational activities* The program that has 
been created to meet this need is commonly known as the 
program of extra-curricular activities* 
Musical organizations, student publications, 
and dramatics have been regarded for many years as being 
apart from the established curriculum? yet today they aro 
accorded, in many schools, the same recognition as any 
other subject or field of learning. The tendency, however, 
has been for an activity, once it is labeled extra-curric­
ular, to continue to be so designated even though it may 
be to distinguish between it and a curricular activity. -
According to Miller,8 the curriculum, in its 
broader sense, tends to include all the learning experi­
ences provided by the school for its students, including 
experiences often regarded as co-currieu!ar because this 
term "most nearly reflects the relationship that exists 
between the in-class activities and the out-of-class 
?Leo M. Chamberlain, Clt* * p. 351® 
8Frahklin H. Miller, Planning gtudght, 
Englewood Cliffs? Prentice-Hall, Inc., 1957, p. 3* 
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activities of the school." These activities constitute 
some of the most interesting and challenging areas of the 
school's entire instructional program. 
The rapid increase in the number of extra­
curricular activities in recent years and the values 
placed upon them in the school curriculum makes it essen­
tial that the beginning teacher be adequately prepared for 
sponsorship. He should have a thorough and practical 
knowledge of at least two different activities. The know­
ledge of these activities should be acquired preferably 
through personal participation in the extra-curricular 
program of secondary schools, colleges, and community 
organizations.'^ This is important since the success or 
failure of the extra-curricular program depends most upon 
the quality of leadership carried on by facility members 
who sponsor various activities. With extra-curricular 
activities being a part of the school instructional pro­
gram, the sponsor has the same responsibilities of fitting 
the activity to the needs and interests of the pupils. 
Bdmonson10 also agrees that the success of a 
club or any extra-curricular activity is largely determined 
by the attitude and ability of the sponsor who is named to 
^Chamberlain, Op,. Cl t . ,  p .  369.  
\°f' ?• Etomson, ^UdStoWoa a£ flifl Modern 
Saoontey Hew York* The Mactttllan Company, p. 302. 
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exercise guidance in its activities. This sponsor should 
be tactful § understand boys and girls, and be able to guide 
without dominating. The adviser should attend all social 
functions and meetings and should influence the club mem­
bers by word and deed to cary on properly the club# 
In 19385. WoodfirJ1 made a study of the extra­
curricular activities in the small high schools of 
Arkansas# She used small high schools with enrollments 
of less than one hundred# Her study indicated that there 
was less stress on extra-curricular activities in small 
schools than in larger ones. The following are statements 
and conclusions taken from her study: 
t. Hxtra-curricular activities are found to 
hold such great values for students that 
they are highly justifiable, even in small 
high schools. 
2, Because of limited teaching equipment a 
lack of the teachers' time, the regular 
curriculum of the small high school is by 
no means complete. 
3 Specific material must be complied and 
adapted to the small high school. A mere 
copy of successful city school procedures 
will not prove satisfactory for the small 
high school. 
3+. Because they are not academic and do not 
involve textbook study, extra-curricular 
^Heva Bennett Woodfin, "Extra-Gurricular 
Activities in Small High Schools," Unpublished Master's 
Thesis, University of Texas, Austin, August, 1938, 
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activities have not been regarded as wholly 
respectable, and, as a result, have not 
been accorded the recognition to which they 
are justly entitled* 
5* The average number of extra-curricular 
activities that the one hundred small high 
schools found time to sponsor was three 
and four-tenths* 
6. Of all extra-curricular activities, club 
practices received the largest amount of 
attention in small schools* Glee clubs, 
found in thirty-five per cent of the schools, 
were the most popular organizations, both 
as to frequency and as to number of partici­
pants* 
Sdmonson12 lists four basic ideas that must be 
considered in the,supervision of extra-curricular activities! 
1. All activities should be under the guidance 
and cooperation of the sponsor rather than 
under his complete direction* 
2. The sponsor should be a teacher whose 
interests and preparation fit him to serve 
as counselor and guide, 
3* Bach teacher, as far a3 possible, should 
serve as a sponsor of some extra-curricular 
activity both for the guidance of the stu­
dents and for the good effect it will have 
on the teacher* 
k* Favorable working conditions should prevail 
in order to develop social skills, attitudes 
and habits* 
12 
J* B. Edmonson, Q£> Git., pp* 336-337 
Miller nsts these functions of secondary 
education and suggests various ways in which the extra­
curricular activities contribute to them* 
1, To develop good citizens* 
i&tpa-cLirricular .activities., can .provide: 
1 * Realistic training in citizenship 
through various forms of student 
government organizations. 
2. Many opportunities for training 
in leadership and group planning 
by having student officers in all 
group activities, 
3, Better understanding of other people 
of the world and their relationship 
to us. 
if. A realistic idea of the qualities of 
good leaders. 
2* To enable students to communicate adequately, 
Igstra-eiyrichlay acUv&Usg ohh provlfla* 
1. Opportunities for students to speak 
on their feet as members of a team or 
as individuals. 
2. PracticQj under supervision^ in speak­
ing often on various school programs. 
3. Increased opportunities to take part 
as leaders and followers. 
3* To prepare students for economic efficiency. 
aQ.tlVltleg can proyj&q* 
1, The opportunities to explore possible 
occupations. 
2* Explanations of job opportunities and 
the qualifications necessary for them. 
3. Practical advice on jobs from general 
practioners on Career Days. 
1jMiller9 Op., Cit. T pp. ̂ 2-^-9, 
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if. To develop healthy minds and bodies. 
Mra-j^riqular activities, paA provide* 
1. Intramural and Varsity athletics. 
2. The freedom for pupils to make 
decisions 9 which is favorable to good 
mental health. 
3. The opportunity for emotional release 
in a socially accepted manner. 
if. The opportunity for boys and girls to 
choose an activity in vjhich they can 
excels thus compensating for the 
limited satisfaction they might 
receive in school subjects. 
5. To prepare students for family life. 
culay ftqUvitiOg oan PEPVifla* 
1. School organisations -where boys and 
girls work together, share responsi­
bilities, and enjoy social life with 
adequate supervision as preparation 
for the heterosexual aspects of adult 
life. 
6. To direct pupils* use of leisure time* 
activities can provides 
1. Garry-over activities for adult life. 
2. Activities deliberately planned for 
after-school hours. 
?. To develop a set of moral and ethical values. 
^Ltya-cpyricaiar activities, son provide* 
1. Activities that stress moral values as 
fair play, courtesy, and honesty. 
8* To develop social competency. 
gxtra-currlcular activities can provides 
1. Situations that include good manners. 
2. lessons on how to conduct oneself In 
any social situation. 
3. Practice in a great number of social 
situations. 
9« To discover special interests and capacities. 
19 
Ehctra-cm-riomftg., flgteTtttsg fffin prpyjdei 
1. A wide variety of activities to comple­
ment the work on subject matter areas, 
2, Basy transfer from one activity to 
another will enable students to sample 
several activities, 
10, To develop creative self-expression, 
Extra-curricular. activities can provide 
1, Qlubs where creativity is encouraged, 
2, Organisations where the results of 
, creativity are published, 
3, Organisations where creativity is 
developed. 
Finch ̂  states that a good business teacher is 
one who assumes his share of extracurricular activities 
along with his classroom teaching, Johnson1 ? states that 
in addition to the regular duties of the business teacher, 
he should be a leader in community activities. The busi­
ness teacher should participate in both professional and 
civic organisations. There is a great need to develop and 
maintain such organisations and, for many reasons, they 
should be fully supported by teachers. It is through civic 
organisations that the problems and needs of education are 
brought into public focus. In these organizations, teachers 
are able to express their opinions and listen to the ideas 
1 ̂ Robert Finch, "Assuming Responsibility for 
School Activities," American Business ffflucatjofts Hay, 1956, 
p. 396, 
^Russell A, Johnston^ "Business Teaching A 
Profession or Just a Job?s" bflAflRCQ £&&&? January, 
1957, p. 205 
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of others, and it is through this medium of expression that 
much progress in education may come about* Participation 
in professional organisations provides an ample opportunity 
for the teacher to keep up-to-date on new happenings in 
"business and in education* 
Since the curriculum includes all of the learn­
ing experiences provided by the school for its students, 
the business teacher must prepare himself to make his 
contribution* The program in business education presents 
many opportunities to aid in the total development of the 
students* Participation in business eurricular offerings 
can offer unlimited opportunities for developing desirable 
social qualities* 
Educational theory and practice have attempted 
to adjust themselves and to keep abreast of a rapidly 
changing social order. The school now renders a variety 
of services to both its students and the community. The 
school has assumed a different role in the training of 
youth than it formerly did. 
Specific purposes, 2L frttStafiSg education. Educa­
tion is thought of as the adjustment of the individual to 
his environment, business education must be thought of as 
the adjustment of the individual to his business environ­
ment* The school should be ready and willing to assume 
21 
its role® Tonne1 ̂  states that the schools should provide 
two major typos of business educations (1) training in 
those phases of business that concern every somber of 
organized society, and (2) specialized instruction for 
those who wish to become wage earners in specified 
' 
occupations* 
The first major purpose of business education 
is non-technical and involves! (a) the education of persons 
to be intelligent consumers of the services of business and 
(b) a clear understanding of the nation's economy.17 Trie 
first objective is associated with the student as an 
individual5 the second, with the student as a member of the 
community. 
The second major purpose of business education 
is to provide specific vocational training. Business 
education for the job has two purposes! (a) training in 
specific job skills, and (b) achieving the ability to use 
18 
these skills in the environment of business. 
*^Herbert A, Tonne, et al., methods o£ Teaching 
Business Subjects. Mew York! The Gregg Publishing Company, 
19577 P- ET 
17JM£< 
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Probation mk Ql J 
business teacher* With the ever increasing diversity of 
the p^aii high school eurriculwas. prospective teachers 
should be made aware of the varied responsibilities they 
must assume* With the phenomenal growth of business in the 
public schools of today there has arisen an insistent de­
mand that the teacher of business be better prepared, to 
meet his responsibilities# Chamberlain explains this 
furthers 
We have been careful to prepare the 
teacher in his field or fields of academic 
specialisation? we have tried to insure that 
he will be a student of the learner and the 
learning process of Instructional materials 
and methods; but we have failed to give him 
an understanding of the school organisation 
of which he is to become a part and the 
varied responsibilities that he must assume.'^ 
The extent to which the school realises its 
potentialities Sot the wholesome growth and social develop­
ment of the individual depends largely upon the training 
and competency of the instructional personnel# Consequent­
ly, it becomes a significant problem in educational planning 
and administration to select and prepare teachers competent 
to carry out the role of the school in society* 
19 ''Leo H* Chamberlain, Op# Cit#f p* ?« 
20aia.. 
23 
Frequently too heavy a concentration in one field* 
however, to the exclusion of other fields, reduces the 
teacher's chances of placement in a competitive field, 
Shipley21 states that adequate preparation for the teaching 
of business subjects includes basic economic understandings, 
professional education, and occupational experiences and 
proficiency, as well as an adequate amount of general 
education. This will ordinarily require more time than is 
normally devoted to the preparation of teachers in general. 
Certification of a teacher should ultimately be 
made for a specialized area within business education, 
such as basic business, secretarial, distributive, or 
clerical work. At the beginning stage of teaching, it 
may be desirable to prepare for more than one specialized 
op 
area, in some instances, for a second teaching field,K 
The National Association of Business Teacher 
Training Institutions recommends that all secondary school 
business teachers be certified only after completion of a 
four-year program. Besides personal characteristics and 
the possession of a health certificate the association 
recommends the following minimum requirements in the 
following six educational areas? 
21 Clifford B. Shipley, Busing,^ MqcstAQA Mk 
Small High School. Dallas? South-Western Publishing Company, 
194o, p« 18. 
225Md» 
2b 
SEMESTER HOURS PROGRAM 
60 General education 
9 General professional education 
12 Special professional education 
18 Technical skill education 
15 Related technical and general 
business 
6 Business experience 
120 Bachelor of Science Cor Arts) degree23 
Shipley21* suggest the following minimum stand­
ards to qualify the business teacher in the small high 
schooli 
1. The Bachelor's degree with minimum require­
ments in the following six education areas plus 
electives: 
SEMESTER HOURS PROGRAM 
60 General education, including rural 
sociology, health, and physical 
education 
10 Electives, such as music, art, and 
modern languages 
6 General professional education 
8 Special professional education 
15 Technical skill education 
15 General business, such as rural 
economics, farm management, small 
businesses, and consumer education 
6 Supervised co-ordinated business 
experience 
23S. J. Turille and Lelah Brownfleld. "Minimum 
Standards of Certification for Teachers of Commerical 
Subjects*" Bulletin 32* Rational Association of Business 
Teacher Training Institutions, 19M+, p, 35, 
2b 
Clifford B, Shipley, G&, Cit.f p. 6, 
25 
2. A health certificate based on an examination by 
a licensed physician. Periodic subsequent 
examinations should be given for continued 
community health® 
3# A desirable personality® 
It is additionally desirable when the business 
teacher is to teach in a rural area that he have some 
acquaintance with the socio-economic needs of rural and 
farm people® If his practice teaching, for example) or 
a part of his home life has been rural it is very advan­
tageous, These additional qualifications of the business 
teacher applicant should be considered only after the 
minimum standards are met. 
When thinking of the specific courses to be 
taken by prospective business teachers methods courses 
are important to the development of good teachersThe 
methods course give the student an opportunity to stand on 
his two feet and express himself orally. 
Another definite plus factor for methods courses 
is the valuable constructive criticism that can be offered 
by the experienced teacher. A beginning teacher will feel 
much more confident if he receives some helpful hints to 
rely upon in the future. 
25 
Jerome J. Hooka, "Methods Courses for All 
Teachers A Must," Balance SlSSl; December, I960, 
p. 166. 
W* B. Banks Library 
Prairie View A. & M. Collets 
26 
Increased confidence in one * s teaching ability 
is the only justification needed for a student to take a 
specific methods course prior to his student teaching* 
A student who has had one or more methods courses will 
feel better prepared than one who has not had the same 
opportunity*He will know how difficult it often is to 
put something across to students even though he may 
understand it perfectly* 
In addition to the certification of teacher 
for the small high school, it is felt that there is a 
need for competent leadership of business education. 
The Hational Business Teachers Association states, "It is 
clear that in thousands of small local school systems, 
the leadership of business education, in matters of 
organization and administration, of necessity must reside 
in general school officers, as those of superintendent, 
principal, and general supervisor." The Association 
further states that this general responsibility "should 
be exercised with the active participation and co-operation 
of each and every business teacher. 
26m&. 
^National Business Teachers Association. The 
PyiireiPleg Business Education, Eighth Yearbook, Ann 
Arbor, Michigant National Business Teachers Association, 
19^2, p. 5k. 
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The American Association of School Administrators 
recommends that some of the ways this leadership in the 
small school system can strengthen the schools are* "to 
focus interests of the teaching staff upon a study of pro­
blems which both promote the welfare of the school and 
stimulate the professional growth of teachers," and "obtain 
increased assistance from state departments of education 
»28 such as development of co-operative supervisory programs* 
Cyr says that this leadership can strengthen the 
rural school by making an adaptation to it by tne 
"development of more effective methods of pupil guidance, 
the use of community resources, and the development of 
29 sound community relationships*." 
The teacher is the key to the situation* It is 
the duty of business teachers in high schools to acquaint 
themselves with the various issues in secondary education 
and to study carefully the contribution which business can 
make in developing a curriculum that will consist of mean­
ingful and enriching experiences* 
American Association of School Administrators* 
SQhoojg Aa Saaiu Copuffltiqg* Seventeenth Yearbook* 
Washington, D. C.s National Education Association, 1939, 
p* 283* 
29 F» W, Cyr, "Educational Administration in 
Rural Areas*"  Teachers  Col lege  Record*  XL I  ( January ,  19w) ,  
p» j&O* 
CHAPTER III 
THE FUNCTIONS OF THE BUSINESS TEACHERS IN THE TOTAL 
ACADEMIC PROGRAMS OF SMALL HIGH SCHOOLS IN TEXAS 
The results of the present survey show that the 
business teacher in the small high school participates in 
the total academic development of the students* Not only-
does he guide the students' development of business know­
ledge*, but he is a dominant personality in the academic 
growth of his students as well* From the questionnaire 
it was discovered that 27, or 39 per cent, of the teachers 
included in the study were full-time business teachers 
with no non-business teaching duties5 ^3, or 61 per cent, 
taught business part-time and taught so-called academic 
subjects in addition* 
Of those persons presently employed as business 
teachers in small Texas high schools, 60, or 86 per cent, 
were business majors? 10, or per cent, ware non-business 
majors. Two of the 10 non-business majors were business 
minors. These figures serve to refute the conclusion that 
business education, as an academic area, does not 
represent a level of accomplishment comparable to that in 
the large high schools. The business teacher in the 
small high school has formal training commensurate with 
his colleagues in urban areas* 
29 
Sable I shows the formal preparation of the 
business teachers in the small high schools of Texas* 
This table shows that 22, or 31 per cent, of the teachers 
held the Bachelor of Science degree; 20, or 29 per cent, 
the Bachelor of Arts degree! 2V or 3 per cent, the Bachelor 
Business Administration degree! 12, or 17 par cent, the 
Master of Education degree; 7, or 10 per cent, the Master 
of Arts degree; 6, or 9 per cent, the Master of Science 
degree; and one, or 1 per cent held the Master of Business 
Administration degree* 
TABLE I 
DEGREE HELD, NUMBER, AND PERCENTAGE OF TEACHERS 
WITH EACH DEGREE 
HIGHEST DEGREE HELD NUMBER OF TEACHERS TBTCHT 
Bachelor of Science 22 31 
Bachelor of Arts 20 29 
Bachelor of Business Adanv 2 3 
Master of Education 12 17 
Master of Arts 7 10 
Master of Science 6 9 
Master of Business Admn* 1 1 
Totals """" 70 " 100 
NQTEj This table should be read as follows • Twenty-
two teachers held the Bachelor of Science degree; this was 
thirty-one per cent of the seventy teachers used in the 
study* 
30 
The study revealed that the average number of 
years teaching experience of the business teacher in the 
small high school is 8»^3» The training and experience 
of the teachers in the small high school enable them to 
provide a well-rounded program in business education for 
the schools in which they are employed* 
The percentage of those teachers whose train­
ing has not been specifically in the area of business 
educations but who are in charge of the high school 
business for their schools, is surprisingly small* Of 
the 70 teachers giving replies to the questionnaire, 
only 8, or 11 per cent, were not formally trained in 
business education* 
Contrary to what might be expected, the busi­
ness student of the small high school, in most instances, 
has the opportunity of being as x^rell versed as his urban 
counterpart* The survey showed that the business curric-
ulums in the small high schools consist of courses whieh 
are basic to any business curriculum regardless of the 
size of the school* The following graph shows the per­
centage of courses in business offered in the small high 
school* This graph shows that 68, or 97 per cent, of the 
schools offer Typewriting I| 50, or 71 per cent. Typewrit­
ing II| 32, or *+6 per cent, Bookkeeping5 28, or ho per cent, 
Shorthand5 12, or 17 per cent. General Businessj 6, or 9 
FIGURE I 
















































per cent? Business Arithmetics 3® or b per cent, Office 
Practices 3, or b per cent, Economics; one, or 1 per cent* 
Business &gllsh{ one, or 1 per cent, Business Machines* 
The figures show that the business student in the small 
high school receives training in most of the basic areas 
of business education* It was surprising, however, to 
find such a small percentage of the schools offering a 
course in General Business, Most business educators agree 
that this course is of utmost importance to every high 
school student. 
All of the schools participating in the study 
were four-year high schools. The enrollment of these 
small high schools ranged from bO to 300. The average 
enrollment, however, was 163* The majority of the schools 
had from 6-10 teachers on their high school staffs—-
grades 9 - 12, It was established from the survey that 
business is a curricular activity in the small high school. 
As was expected, the grade level for the begin­
ning of instruction in business education varied. Table II 
shows the number of schools beginning business education 
instruction at the indicated grade level# This table shows 
that 28, or **0 per cent, of the schools begin business 
instruction in the eleventh grade? 22, or 32 per cent, the 
ninth grade; 15, or 21 per cent, the tenth grade; and 5, 
or 7 per cent, the twelfth grade* 
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TABLE II 
NUMBER. PERCENTAGE, AND GRADE LEVEL OF BEGINNING 
STUDY OF BUSINESS EDUCATION 
GRADE LEVEL OF BEGINNING NUMBER OF SCHOOLS PER CERT 
BUSINESS EDUCATION STUDY __ 
Twelfth grade 5 7 
Eleventh Grade 28 kO 
Tenth Grade 15 21 
Ninth Grade 22 32 
yofafls- 79 ,1Q° .7 
With the average enrollment of the small high 
school surveyed being only 163, the program in business 
education should b© conducive to providing each of these 
students with the opportunity to participate in a variety 
of business activities. The more the teacher knows about 
business, the greater is his ability to further the appre­
ciation and understanding of business. 
Table III shows the average enrollment figures 
for business courses in small high schools. These enroll­
ments show that the classes are small and that, therefore, 




BUSINESS COURSES OFFERED AND THE AVERAGE ENROLLMENT 
OF CLASSES IN SMALL HIGH SCHOOLS 
cotfksEs mm® AVERAGE ENROLLMENT 
Typewriting I 18 
Typewriting II 1*+ 
Shorthand 12 
Bookkeeping 17 
Business Arithmetic 15 
General Business 29 
Economics 10 
Office Practice 30 
Business English 16 
Business Machines 20 
NOTEs These enrollment figures were for the first 
semester of the school year 1960^61• 
Table IV shows the average number of typewriters 
that are owned by the business departments of the small 
high schools in Texas • The replies show that the program 
is not lacking in typewriters* 
TABLE IV 
THE AVERAGE NUMBER OP TYPEWRITERS OWNED BY THE 
SMALL HIGH SCHOOL 
TTPBEzms— mm M saiools 11  PER am 
10-15 22 31 
16-25 29 M 
26-30 19 28 
_ Tofca^g,, ~~ZQ ,, . ~ 10,Q 
Table V shows the number of schools and the 
percentage owning office machines other than the manual 
typewriter® In many instances, a number of the schools 
owned more than one of the office machines indicated. 
This shows that the students in these schools will have 
an opportunity to become familiar with office machines 
other than the manual typewriter. Of the 70 schools 
58, or 83 per cent, owned ditto machines5 *+8, or 62 
per cent, mimeograph machines? 30, or *+3 per cent, 
electric typewriters? 19, or 27 per cent, calculators; 
69, or 98 per cent, adding machines; and one, or 1 per 
cent, a posting machine. 
Only one school, of the 70 replies received, 
offered an organised class in office machines. 
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TABLE ¥ 
NUMBER AND PERCENTAGE OF SMALL HIGH SCHOOLS 
CERTAIN OFFICE MACHINES 
OWNING 
OFFICE MACHINES NUMBER OF SCHOOLS PER CENT 
Adding Machine 69 98 
Ditto 58 83 
Mimeograph 1+8 62 
Electric Typewriter 30 1+3 
Calculators 19 27 
Posting Machine 1 1 
The school days of the small high school fell 
into four period groups* those divided into six periods; 
those divided into six and one-half periods; those divided 
into seven periods; and those divided into eight periods* 
Table ¥1 shows the number of schools and the percentage 
in each group* This table shows that one, or 1 per cent, 
of the schools had a school day consisting of 6*5 periods; 
**0, or 58 per cent, six periods; 23, or 33 por cent, seven 
periods; and six, or 8 per cent, eight periods* 
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TABLE VI 
DISTRIBUTION OF SMALL HIGH SCHOOLS ACCORDING TO NUMBER 
OF CLASS PERIODS 
CLASS PERIODS Oft StfeflOLS frEft CENT 
Six and One-half Periods 1 1 
Six Periods **0 58 
Seven Periods 23 33 
Eight Periods 6 8 
1 gotaLs , , , ,7Q ' """ .mil 
With the limited enrollment of small high schools 
and the resulting small teaching staff, the Business teacher 
is often employed to teach some courses outside the area of 
business education* Table II shows the average number of 
periods that teachers in the four period-groups previously 
discussed devote to the teaching of business daily* This 
table shows that 9, or 13 per cent, of the business teachers 
devote one hour to the teaching of business\ 19$ or 27 per 
cent devote Wo hours to the teaching of business| 12, or 
17 per cent, devote three hours to the teaching of business| 
12, or 17 per cent, devote four hours to the teaching of 
business5 15$ or 22 per cent, devote five hours to the 
teaching of business5 and 3, or b per cent, devote six 
horn's to the teaching of business* 
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TABLE VII 
HOURS DEVOTED BY TEACHERS TO TEACHING BUSINESS SUBJECTS 
H(]usr~~ number OF teachers per cert 
1 9 13 
2 19 27 
3 12 17 
b 12 17 
5 15 22 
6 3 ** 
The study shows that the "business teachers 
surveyed spend a total of b55 hours at school each day and 
that only 23*f hours are devoted to the teaching of Business* 
This shows that approximately one-half of the business 
teacher's time is devoted to teaching outside the area of 
business education* Some of this time is spent in the 
school office and this will be indicated later in the 
study. 
Table VIII shows just what these subjects are 
and the number and percentage of teachers assigned to them. 
The results shows that 119 or 16 per cent, of the business 
teachers taught classes in social studies; 11s or 16 per 
cents elementary grades; 9? or 13 per cant, English; 7 or 
10 per cent, Mathematics; 3? or b per cent, Physical 
Educations 3, or b per cent, Music; 2, or 3 per cent, 
Spanish; and one, or 1 per cent, Speech. Other non-
teaching duties were? 2, or 3 per cent, Librarian; one, 
or 1 per cent, Study Hall; one, or 1 per cent, Guidance; 
one, or 1 per cent, Principal; one, or 1 per cent, Vice-
Principal; and one, or 1 per cent, Superintendent. 
TABLE VIII 
NON-BUSINESS-TEACHING DUTIES OF BUSINESS TEACHERS 
NON-BUSINESS NUMBER OF TEACHERS PER CENT 
SUBJECTS TflJQHy 
Social Studies 11 16 
Elementary Grades 11 16 
Ehglish 9 13 
Mathematics 7 1° 
Physical Education 3 *+ 
Music 3 *+ 
Spanish 2 3 
Speech 1 1 
NON-TEACHING DUTIES 
Librarian 2 3 
Study Hall 1 1 
Guidance 1 1 
Principal 1 1 
Vice-Principal 1 1 
Superintendent 1 1 
The business teacher is small high schools 
sponsor a variety of extra-curricular activities. These 
are activities outside of regular classroom instruction. 
Table IX shows the activities* the number and per cent of 
activities which business teacliers sponsor. The table 
shows that 15, or 21 per cent* of the teachers sponsor 
Homeroom Clubs? 11* or 16 per cent, train Cheer leaders? 
10, or per cent, sponsor Business Clubs| 8, or 11 per 
cent, sponsor Student Councils? 7» or 10 per cent, sponsor 
Yearbook Publications? 7, or 10 per cent, sponsor Honorary 
Societies? 6, or 8 per cent, direct Brill Squads? 6, or 8 
per cent, Coach Athletics? 5, or 7 per cent, sponsor "Y" 
Organisations? 5, or 7 per cent, sponsor Girls Scouts? 3, 
or k per cent, serve as faculty advisors for school 
papers? 2, or 3 per cent, sponsor Debating Societies? 2, 
or 3 per cent, sponsor Dramatics. The table also shows 
that one is a Music Club sponsor? one is a Choral Club 
sponsor? one is Band Director? one is Sehool Bus Driver? 
one is Boy Scout sponsor? one is Cub Scout sponsor? one 
sponsors Brownies? one is school Registrar? one is Book 
Custodian? one sponsors Girls Improvement Club? one 
sponsors Girl's Council; one is Supervisor of Girls 
Washroom? one sponsors Future Secretaries; one is Official 
Time Keeper? one sponsors Club? and one sponsors a 
Dance Club. These are some of the responsibilities which 
the business teacher must assume along with his teaching 
duties. The prospective business teacher should pi*epare 
himself for sponsorship of at least two extra-curricular 
activities while in under graduate school. 
TABLE XX 
EXTRA-CUBRICULAR ACTIVITIES, NUMBER AMD PER CERT OF 
ACTIVITIES WHICH THE BUSINESS TEACHER SPONSORS 
toM~CURRICt&AR NUMBER OF PER CENT 
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Along with teaching other academic subjects 
and sponsoring extra-curricular activities, many business 
teachers in the small high school must work in the school 
office as secretary to the principal. In some instances, 
the business teacher is employed as secretary and business 
is taught on the side. 
Gf the 70 teachers surveyed, 21*, or 3^ P®? cent, 
worked in the school office5 while 1*6, or 66 per cent did 
not. Many of the teachers replying to the questionnaire 
indicated that the business program was expanding at their 
schools. Table X shows the time spent in the office by 
the 2**, or 3^ per cent, of the business teachers in the 
small high schools. Five, or 7 per cent, of the teachers 
replying spend one hour of the school day in the school 
office; k% or 6 per cent, spend two hours in the office; 
**, or 6 per cent, spend three hours in the office; one, 
or 1 per cent, spends four hours in the school office; 
2, or 3 per cent, spend five hours in the office; one, 
or 1 per cent, spends seven hours (of an eight hour day) 
in the office; or 6 per cent, spend one-half day in the 








NUMBER OF TEACHERS PER CENT 
On© hour 5 7 
Two hours k 6 
Three hours h 6 
Four hours 1 1 
Five hours 2 3 
Seven hours 1 1 
One-half day lj» 6 
iflhen needed 3 if 
Did not work in 
office if6 66 
m&z — m — m 
CHAPTER IV 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
This study was concerned with the curricular 
and extra-curricular duties of the business teachers 
employed in the small high schools throughout the state 
of Texas* As stated in Chapter I, the purposes of this 
investigation were? 
1. To determine the duties, curricular and extra­
curricular, of the business teachers in small 
high schools in Texas. 
2» To determine the relationship of the duties 
to the undergraduate college training of these 
teachers. 
3, To collect information regarding the duties of 
the business teacher that might possibly help 
in the training of prospective business teachers 
for small high schools. 
The study revealed that with the widely expanded 
curriculum in Texas public schools, the duties of all 
teachers have become more diversified. This diversification 
has affected the teacher in the small high school to a 
greater degree because of a limited enrollment and a small 
teaching staff* 
>+5 
The teachers of the small high schools of Texas 
have met this challenge of curriculum expansion by teach­
ing not only business, but so-called academic subjects in 
addition,, The formal preparation of the business teachers 
qualifies them to provide a well-rounded program in busi­
ness education for the students of the schools in \Jhich 
they are employed, and to refute the contention that the 
business program of the small school is not on the level 
of accomplishment of the larger schools because of inade­
quately trained teachers# 
The study proves that the curriculum in busi­
ness education in the small high schools differ very little 
from those of the larger high schools in urban areas# 
Students in the small high schools are given instruction 
in most of the basic areas of business education# 
The business teacher in the small high school 
is required to teach subjects other than business* These 
"other subjects" include all courses included in the high 
school curriculum* However, most are concentrated in 
Social Studies, subjects of the SLementary Grades, and 
English* 
Just as the business teachers in the small high 
school can be found teaching all courses included in the 
high school curriculum, the non-business activities are 
k6 
just as extensive# 
The study revealed that the business teacher in 
the sW high school participates in the total academic 
development of the students# Not only does he guide the 
business development of his students, but he is a dominant 
personality in the academic growth, as well# 
Along with teaching business and other academic 
courses, many business teachers must work in the school 
office as secretary to the principal# 
bf 
CONCLUSIONS 
The majority of business teachers held as their 
highest degree the Bachelor of Science degree5 the next 
most popular degree was the Bachelor of Arts* Other degrees 
held by the remaining teachers in order of frequency weres 
Master of Education', Master of Arts? Master of Science*, 
Bachelor of Business Administration; and Master of Business 
Administration# All of the teachers surveyed did hold a 
degree# 
The essential difference between business educa­
tion in the small high school and business education in the 
large city high school is one of aims# The large city high 
school prepares students for definite business occupations# 
The small high school does not pretend to do this; it offers 
business subjects that supplement other vocations or that 
are used for personal use# Figure I shows that the course 
offerings in business education of the small high school 
included most areas of business education# Sixty-eight, or 
97 per cent, of the schools offer Typewriting I; 50, or 71 
per cent. Typewriting II; 32, or k6 per cent, Bookkeeping; 
28, or MO per cent. Shorthand; 12, or 17 per cent, General 
Business; 6, or 9 per cent, Business Arithmetic; 3? or M-
per cent, Office Practice; 3, or M- per cent, Economics; 
one, or 1 per cent. Business Shglish; and one, or 1 per 
1+6 
cent, Business Machines* 
The grade level at which the study of business 
education was begun varied* Twenty- two , or 32 per cent, 
of the schools begin the study of business in the ninth 
grade$ 15, or 21 per cent, the tenth grade? 38, or kO per 
cent, the eleventh grade? and 5, or 7 per cent, the 
twelfth grade* 
Table III shows the enrollemt figures for 
business courses in the small high school. In some 
cases, the figures are a little smaller than those found 
in ideal teaching situations. The table shows that the 
beginning Typewriting class had an average enrollment of 
18? Typewriting II, 1**$ Bookkeeping, 175 Shorthand, 12? 
General Business, 29? Business Arithmetic, 15$ Office 
Practice, 30$ Economics, 10J Business Ihglish, 16? and 
Office Machine, 20. 
Table IV shews the business equipment which is 
school-owned by the small high schools other than the 
manual typewriter. Fifty-eight, or 83 per cent, of the 
schools owned Ditto machines? M3, or 62 per cent, Mimeo­
graph machines? 30, or ^3 per cent, Electric Typewriters? 
69, or 98 per cent, Adding machines? 19, or 27 per cent, 
Calculators? and one, or 1 per cent, a Posting machine. 
The survey indicated that schools had their 
1*9 
School day divided into six periods, 23 into seven periods, 
6 into eight periods, and 1 into six and one-half periods. 
Business teachers in small high schools devote 
approximately one-half of the school day to teaching aca­
demic subjects. 
The majority of Business teachers in small high 
schools teach Social Studies, one of the elementary grades, 
or Ihglish* Other subjects taught, in order of their 
frequency, were: Mathematics, Physical Education, Music, 
Spanish, and Speech.. 
Other non-business teaching duties of the busi­
ness teacher in the small high school were* Librarian, 
Study Hall, Guidance, Principal, Vice-Principal, and 
Superintendent» 
The extra-curricular activities sponsored by 
business teachers, in order of frequency, were* Homeroom 
Clubs, Gheer Leaders, Business Clubs, Student Councils, 
Yearbooks, Honorary Societies, Brill Squads, Athletic 
Coaches, "Y" Organisations, Girl Scouts, Student Papers, 
Debating Societies, Dramatics, Choral Music, Music Clubs, 
Bus Drivers, Boy Scouts, Cub Scouts, Brownies, -uegistrcr, 
Booh Custodian, Girls Improvement Club, Girls Council, 
Washroom Supervisor, Future Secretaries, Official Tine 
Keeper, *t-H Club, and Dance Club. 
RITOKHMDATIONS 
In view of the foregoing study and resultant 
conclusions, the following recommendations are submitted3 
1* Ehat the prospective small high school business 
teacher complete not only the required courses 
in business education during undergraduate 
trainings but an academic teaching minor also, 
2. that he possess a thorough knowledge of, and a 
fundamental education in business j being able 
to teach the skilled as well as the basic busi­
ness subjects. 
3. That the prospective business teacher partic­
ipate in a variety of extra-curricular activ­
ities during his undergraduate college training. 
k« that the teacher-training colleges and univer­
sities give consideration to the foregoing state­
ment when revising their programs In business 
education. 
5. fhat a study be made of the existing curriculums 
in business education of the colleges and 
universities of the state to see to what extent 
their curriculums meet the needs of the teacher 
in the small high school. 
6. That the business curriculum be based on 
51 
community needs and interests* 
?. That the business curriculum concern inself 
with the o~/er-all-developnent of each pupil. 
8. That the business curriculum bo given the 
sane standing in the school and community as 
other academic areas. 
9. That the business education teacher partici­
pate in community activities. 
10. That the business department rooms are proper­
ly equipped. 
11. That school officials be made aware of the 
importance and value of business education 
subjects. 
12. That more of the teachers time be devoted to 
the teaching of business subjects. 
13. That, more schools offer a course in General 
Business. 
1th. That further study be made to determine the 
relationship of undergraduate training in 
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APPENDIX 
Dear Colleagues 
For my Mas tor* s Hies is at Prairie View Agricul­
tural and Mechanical College of Texas I am making a survey 
to determine the functions of the business teachers in the 
total academic programs of small high schools in Texas® 
Will you kindly fill out this questionnaire and return it 
at your convenience? I will be happy to send you a copy of 
this survey when completed® 
lours truly s 
Timothy Hatchett, Jr» 
Please write Yes or No following each questions 
1, Are you presently employed as business teacher in your 
school? Yes __ Full-Time 
No _ Part-Time 
2, How long have you been teaching? « 
3, Was your undergraduate degree earned in the area of 
business education? Yes _ No If not, what 
major? minor? , 
if, What is your highest academic degree? » 
5» Is this a two-year high school? Yes No _ 
Four-year? Yes _ No » 
6, What is the approximate enrollment of your high school 
d e p a r t m e n t ?  ( G r a d e s  9 - 1 0 - 1 1 - 1 2 )  ®  
7, How many teachers are on the high school staff? 1-5_ 
6-10 ___ 11-15 More * 
8, Is business a curricular activity at your school? Yes 
* No • If not, is it offered for credit? 
Yes No _ , 
9o At what grade level do you begin the teaching of busi­
ness subjects? (Grades 9 10 11 12 )® 
10, Into how many periods is the school day divided? 
5 6 7 8 9 10 _* 
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11, How many of these periods do you devote to teaching 
business? 1 2 3 h- . 5 -— 6 7 » 
12, Please check the business classes you teach and the 
enrollment in each s 
Typewriting I _ . Bookkeeping 
Typewriting II Economics 
Shorthand _______ Office Practice 
Business English _____ General Business _ 
Junior Business Business Arith, 
Training Other 
13* If the entire school day is not devoted to teaching 
business« which of the following do you teach? (check) 
Number of classes? 
English _ 
Social Studies _____ 




P* E, __________ 
Music 
Elementary- kradas _____ 
Others _____________ ________________ 
"Ms-8 Does your school employ a secretary? Yes , No , 
15» Bo you work in your school office? Yes __ No 
16a Bo you teach or sponsor any of the following extra­




Brownies ' _ 
Honorary Society ___ 








YW or YMCA _ 
Others _ ____ 
17* How many typewriters does your school own? 10-15 
_ 16-25 26 or more * 
183 Does your school own any of the following? If so, 
list number if more than one* 
Ditto Machine __ Yes Ho 
Mimeograph Machine ______ Yes Ho 
Electric typewriter . Yes ________ Ho 
Adding Machine ___________ Yes ________ Ho 
Calculator Yes _ Ho 
Other ___________________ Yes _________ Ho 
If you have additional information concerning your 
duties other than teaching you may use this space to 
state them* 
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Business teachers in the following schools participated in 
this study! 
1. Aycock High School Rockdalej Texas 
2. Ball High School Seguin, Texas 
3* Banks High School Grapeland, Texas 
b* Blackahear High School Hearne, Texas 
5* Brown High School West Columbia, Texas 
6. Bunche High School Crockett, Texas 
7* Burkoville High School Burkeville, Texas 
8* Calvert Colored High School Calvert, Texas 
9. Carver High School amis, Texas 
10, Carver High School Bdna, Texas 
11, Carver High School Garland, Texas 
12, Carver High School Navasota, Texas 
13. Celina High School Celina, Texas 
Colbert High School Dayton, Texas 
15. Connally High School Waco, Texas 
16, Cuero High School Cuero, Texas 
17. Dalworth High School Grand Prairie, Texas 
18, Dansby High School Kilgore, Texas 
19. Dixon High School Shepherd, Texas 
20, Dogan High School Fairfield, Texas 
21, Douglas High School Cleveland, Texas 
22, Douglas High School Jacksonville, Texas 
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23, Douglas High School 
2k-„ Douglas High School 
25, Dunbar High School 
26. Dunbar High School 
27* ELgin High School 
28, Farmers^ille High School 
29* Fisher High School 
30, Gibbons High School 
31, Halletsville High School 
32, Hempstead 'High School 
33, Honey Grove High School 
2h* Hooks High School 
35* Humble High School 
36, Junction High School 
37* Katy High School 
38, Kirbyville High School 
39, Liberty Training High School 
HQ* Magnolia High School 
M 4 lviarshall High School 
k-2* Montgomery High School 
1+3* Mount Vernon High School 
M+* Havarro High School 
k5* Korth Chapel High School 
k6. Peabody High School 
German» Texas 























b7* Pickard High School Brenhasj Texas 
kQ9  Prairie View High School Prairie View, Texas 
J+9. Price High School Taylor, Texas 
50, Mallards High School Pilchards s Texas 
51» Hotan High School Hotans Texas 
5a, Howe High School Jasper, Texas 
53, Schwarz High School Heapstead, Texas 
51*, Splendora High School Splendora, Texas 
55, Sweeney Colored High School Sweeney § Texas 
56, Terrell High School Oeni30nv Texas 
57, Thomas High School Cameron, Texas 
58, Timpson Colored High School Timpson, Texas 
59, Timpson High School Timpson, Texas 
60s Trinity High School Trinity $ Texas 
61, Turner High School Willis, Texas 
62, Van High School Van, Texas 
63, Washington High School Conroo, Texas 
6W, Washington High School Texas City, Texas 
65, Willis High School Willis, Texas 
66, Wood High Scliool Sugar Land, Texas 
6?, Woodson High School Liberty, Texas 
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